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ABSTRACT 
Nurkhanifah, Nisrina. 2020. 1616500034.  “An Analysis of Teacher’s 
Metacognitive Strategies Application in Teaching English at Non-Formal 
Learning Community (A Descriptive Study at PKBM Cahya Mulya Taman 
Pemalang in Academic Year 2020/2021)”. Research project Strata 1 Program, 
English Department of Teacher Training and Education Faculty, Pancasakti 
University Tegal. First Advisor Yuvita, M.Pd, Second Advisor Noeris Meiristiani, 
M.Pd 
Key Words: Metacognitive Strategies, Teaching English. 
Education today is very important for the future of our generation, but it is 
not easy in the process. Besides transferring knowledge, the teacher must also 
understand and arrange learning strategies that will be applied in the school. One 
of the teacher strategies that facilitate learning is metacognitive strategy. 
Metacognitive strategies involve thinking about the learning process, planning for 
learning, monitoring of comprehension or production while it is taking place, and 
self-evaluation of learning after the language activity is completed (O’Malley et 
al., 1985). 
This research used a descriptive qualitative research. It focused on activities 
in the school, which the researcher analyzed teachers’ metacognitive strategies. In 
this study, role of the researcher was as an investigator and interviewer. The 
subject of this research is the English teacher and students at PKBM Cahya Mulya 
Taman Pemalang. 
The result of this research is the teacher applied metacognitive strategies 
structurally based on the aspects of metacognitive strategies. The aspects of 
metacognitive strategies are aspect preparing and planning for learning, selecting 
and using strategies, monitoring learning, orchestrating strategies, and evaluating 
learning.  
The conclusion of this research is the teacher applied metacognitive 
strategies structurally based on the aspects of metacognitive. In applying 
metacognitive strategies, the teacher found difficulties such as; students’ lack in 
mastering vocabularies, the teacher did not prepare learning tools or sophisticated 
media, the teacher did not always give evaluations to students, the time allocation 
at PKBM Cahya Mulya is limited. And the teacher can overcome the difficulties 
in applying metacognitive strategies 
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ABSTRAK 
Nurkhanifah, Nisrina. 2020. 1616500034. “Analisis Aplikasi Strategi 
Metakognitif Guru dalam Pengajaran Bahasa Inggris di Komunitas Belajar Non-
Formal (Studi Deskriptif di PKBM Cahya Mulya Taman Pemalang pada Tahun 
Akademik 2020/2021)”. Proyek penelitian Program Strata 1, Jurusan Pendidikan 
Bahasa Inggris Fakultas Keguruan dan Ilmu Pendidikan, Universitas Pancasakti 
Tegal. Pembimbing Pertama Yuvita, M.Pd, Pembimbing Kedua Noeris 
Meiristiani, M.Pd 
Kata Kunci: Strategi Metakognitif, Pengajaran Bahasa Inggris. 
Pendidikan saat ini sangat penting bagi masa depan generasi kita, tetapi 
tidak mudah dalam prosesnya. Selain mentransfer pengetahuan, guru juga harus 
memahami dan mengatur strategi pembelajaran yang akan diterapkan di sekolah. 
Salah satu strategi guru yang memfasilitasi pembelajaran adalah strategi 
metakognitif. Strategi metakognitif melibatkan pemikiran tentang proses 
pembelajaran, perencanaan untuk pembelajaran, pemantauan pemahaman atau 
produksi ketika sedang berlangsung, dan evaluasi diri pembelajaran setelah 
kegiatan bahasa selesai (O'Malley et al., 1985). 
Penelitian ini menggunakan penelitian kualitatif deskriptif. Ini berfokus 
pada kegiatan di sekolah, di mana peneliti menganalisis strategi metakognitif 
guru. Dalam penelitian ini, peran peneliti adalah sebagai peneliti dan 
pewawancara. Subjek penelitian ini adalah guru Bahasa Inggris dan siswa di 
PKBM CahyaMulya Taman Pemalang. 
Hasil dari penelitian ini adalah guru menerapkan strategi metakognitif 
secara struktural berdasarkan aspek strategi metakognitif. Aspek strategi 
metakognitif adalah aspek persiapan dan perencanaan pembelajaran, pemilihan 
dan penggunaan strategi, pemantauan pembelajaran, penyusunan strategi, dan 
evaluasi pembelajaran. 
Kesimpulan dari penelitian ini adalah guru menerapkan strategi 
metakognitif secara struktural berdasarkan aspek metakognitif. Dalam 
menerapkan strategi metakognitif, guru menemukan kesulitan seperti; siswa 
kurang menguasai kosakata, guru tidak menyiapkan perangkat pembelajaran atau 
media yang canggih, guru tidak selalu memberikan evaluasi kepada siswa, alokasi 
waktu di PKBM Cahya Mulya terbatas. Dan guru dapat mengatasi kesulitan 
dalam menerapkan strategi metakognitif. 
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CHAPTER I 
INTRODUCTION 
This chapter presents an introductory explanation of study. It covers 
background of study, statement of the problem, conceptual/operational definition, 
objectives of the research, and significances of the research. 
A. Background of the Problems 
Education today is very important for the future of our generation, but it is 
not easy in the process, especially to increase motivation in learning. One of the 
difficulties faced by students in learning English is lack of reading English text. 
Besides transferring knowledge, the teacher must also understand and arrange 
learning strategies that will be applied in the classroom. One of the teacher 
strategies that facilitate learning is metacognitive strategy. Metacognitive 
strategies involve thinking about the learning process, planning for learning, 
monitoring of comprehension or production while it is taking place, and self-
evaluation of learning after the language activity is completed (O’Malley et al., 
1985). 
Metacognition can be defined simply as thinking about thinking. It is the 
ability to reflect on what is known, and does not simply involve thinking back on 
an event, describing what happened, and the feelings associated with it. Student 
learning awareness will increase if they can understand their learning abilities 
through metacognitive strategies. Students can understand their learning abilities 
easily. O’Malley et al. (1990: 8) in Anderson (2009) emphasize the importance of 
metacognition when they state: “students without metacognitive 
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approaches are essentially learners without direction or opportunity to plan their 
learning, monitor their progress, or review their accomplishments and future 
learning directions”. 
Metacognition is a concept that has been used to refer to a variety of 
epistemological processes. Teachers can use a variety of strategies to enhance 
metacognition, independent of grade level and subject area, though the level of 
metacognitive abilities varies with age and maturation. Koutselini (1991: 52-53) 
in Papleontiou-Louca (2003) suggests a series of such strategies, which help 
students to become conscious of the way in which they think. Metacognitive 
abilities can encourage students to think hard, focus their attention on 
understanding how they think and the problems they have to solve, metacognitive 
can also ask not only the results, but also the thought procedures and strategies to 
be followed, teach strategies to overcome difficulties, metacognitive abilities can 
also place each subject among the relevant and find the relationship between 
them. in addition, metacognitive can also encourage students to generate questions 
before, during and after the elaboration of subjects, help students to understand 
entities, relationships, similarities and differences, and enable students to be aware 
of the assessment criteria. 
Work motivation is important to improve work performance; In teaching, 
work motivation is associated with welfare in the classroom, good learning, and 
high student motivation. Teacher motivation is closely related to self-efficacy in 
teaching, good student performance, self-determination, and control of teaching-
learning relationships. Previous findings support the critical influence of a 
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teacher's self-efficacy beliefs on their performance and motivation (Bandura, 
1997; Ross, 1998; Tschannen-Moran & Woolfolk Hoy, 2001; Woolfolk & Hoy, 
1990; Woolfolk Hoy & Davis, 2006) in (Santisi et al., 2014). A strong sense of 
teacher's self-efficacy promotes a firm commitment to the profession and 
collaborative relationships with colleagues and parents (Coladarci, 1992; Imants 
& Van Zoelen, 1995) in Santisi et al. (2014). All these dimensions are included in 
the metacognitive attitude. Teachers with metacognitive attitudes have a high 
level of satisfaction at work, are able to manage their emotions in relation to 
students, feel self-efficacy in dealing with critical situations, and use different 
strategies in different classrooms (Moè, et al. 2010) in Santisi et al. (2014).  
When students are consciously able to design, monitor, and reflect on their 
learning process, they will become more confident and more independent in 
learning. Learning independence is a valuable personal asset for students to 
continue their long journey in fulfilling intellectual needs and discovering an 
infinite world of information. The task of educators is to develop the 
metacognitive abilities of all students as learners, without exception. The more 
they know about their learning modalities, the more they understand the 
consequences of their choice of learning strategies, the greater the students' 
chances of obtaining learning outcomes in accordance with their expectations to 
be realized. In essence, metacognitive awareness is thinking about what is known 
and what is not known. In the context of learning, students know how to learn, 
know their learning abilities and modalities, and know the best learning strategies 
for effective learning. 
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In learning activities in non-formal schools, English subject will be more 
difficult to understand than formal schools, since in non-formal schools the 
majority of students are those who do not continue school, then those who are 
accustomed to work everyday such as employees. Based on interview with an 
English teacher of PKBM (Pusat Kegiatan Belajar Masyarakat) Cahya Mulya, 
students at PKBM Cahya Mulya have difficulty in understanding English lessons. 
It is caused by several factors, such as lack of motivation to learn English, and 
environmental factor of each student that is because they attend school while 
working. This factor will make it difficult for students to manage their time 
between work and study.  
One of the most complex problems in learning and teaching English is to 
define and apply motivational constructs in the classroom. Students cannot learn 
actively if the teacher's teaching strategy does not adapt to student learning 
abilities. According to H. L. Mencken in Brown (2001), student success is if it is 
not short or simple. Ironically, motivation is not the "wrong" answer to explain 
student success, but "right" only if its full complexity is recognized and properly 
applied in the English classroom. Based on the problem stated above, the 
researcher intends to make research entitled “An Analysis of Teachers’ 
Metacognitive Strategies in Teaching English of Non-Formal Learning 
Community.” 
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B. Problems Identification 
Related to the background mentioned above, the researcher formulates 
research questions as follows: 
1. How do teacher apply metacognitive strategies through aspects of 
metacognitive in teaching English in the classroom? 
2. What are the difficulties faced by teacher in aspects applied in teaching 
English using metacognitive strategies? 
3. How do teacher deal with difficulties in aspects applied in teaching 
English using metacognitive strategies? 
C. Conceptual/Operational Definition 
Djiwandono (2015) explains that operational definition is the variable 
operationally based on the characteristic that is observed, the researcher allows to 
observe carefully on an object or phenomenon. Variable is an attribute from an 
object of research, in which each individual in that group is at variance with other 
individuals. 
In operational definition, the readers are able to understand and have the 
same perception with the researcher. There are some terms of this study need to be 
defines to avoid misinterpretation. The operational definitions of this study are: 
1. Implementation  
In this study, the implementation is defined as an activity to plan and conduct 
the Metacognitive Strategies in teaching English at school. 
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2. Metacognitive Strategies 
In this research, metacognitive is thinking about thinking or learning how to 
learn, the process of thinking about their own thinking in order to foster 
strategies to solve problems.  
3. Teaching Strategies in Implementing Metacognitive Strategies 
In this research, teaching method that will be used in implementing 
metacognitive in English learning process includes preparing and planning for 
learning, selecting and using strategies, monitoring learning, orchestrating 
strategies, and evaluating learning. 
4. Teaching Process 
In this research, teaching process is the activity of the interaction between 
teacher and students which are make an ongoing communication educative to 
improve learning achievement in English subject. 
D. Objectives of the Research 
Based on the problem statements above, the researcher has the 
following objectives as follows: 
1. To find out how do teacher apply metacognitive strategies through 
aspects of metacognitive in teaching English in the classroom. 
2. To find out the difficulties faced by teacher in aspects applied in teaching 
English using metacognitive strategies. 
3. To investigate how the teacher deal with difficulties in aspects applied in 
teaching English using metacognitive strategies. 
  
7 
 
 
 
E. Significances of the Research 
The significances of this research can be viewed from both theoretical 
and practical benefit, as explained below: 
1. Theoretical Significances 
This research can be used as references for those who want to 
conduct research on metacognitive strategies. It also can give the 
information to the readers about implementing metacognitive strategies 
for non-formal school.  
2. Practical Significances 
The writer hopes that the result of this research will be useful for 
teacher and students. They can use this strategy in the teaching-learning 
process to make the students more motivated in studying English. 
a. For English teacher 
The result of this study is expected to help the teachers to 
find out the metacognitive strategies of teaching English to produce 
knowledge for their class to improve their teaching-learning 
process. 
b. For the students 
This study can be used to improve the students’ motivation, 
and this study can make it easier for students to learn English 
according to their abilities. It will make students enjoy in learning 
English without feeling stressed. 
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c. For the school 
The writer hopes that the result of this research can give 
values contribution to improving students’ motivation through 
metacognitive strategies not only in the second grade students but 
also for the whole class in PKBM Cahya Mulya.  
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CHAPTER II 
REVIEW OF LITERATURE 
This chapter consists of two parts; the first part discusses review of related 
previous research, and the second part discusses review of related theories. 
A. Review of Related Previous Research 
In this research, the writer takes three of previous research to 
emphasize and support the research. The first study is written by Nova Riska 
Absida et al. (2017)“Improving Reading Comprehension Using 
Metacognitive Strategies”. This study was intended to find out whether there 
is a significant difference in reading comprehension scores between students 
taught using metacognitive strategies and those who are taught reading 
comprehension without using metacognitive strategies. It also to find out the 
students’ response to using metacognitive strategies in reading 
comprehension. In conclusion, the writer claimed that metacognitive 
strategies can improve students’ reading comprehension achievements. It was 
proved by the results viz: t >t (6.03 > 2.01). Therefore, the alternative 
hypothesis (H) was accepted.  
The second study is written by Wardah (2014) “Metacognitive Reading 
Strategy Enhancing English Reading Comprehension”. This research used 
descriptive qualitative method, and the purpose of this research was to discuss 
the procedure of metacognitive strategies to understand reading 
comprehension. The result showed that metacognitive strategies help student 
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to use the right strategy in solving problems in reading. Strategy 
metacognitive helps students to stop the dependency in using dictionary. This 
strategy helps students to find the main ideas, information implied, explicit 
information, references, and meanings of words. 
The other research is written by Arifa et al., (2018) entitled “The 
Application of Project Based Learning Model Using Metacognitive Strategy 
to Improve Metacognitive and Learning Outcomes”. The purpose of the study 
was to enhance the scores, the ability to cooperate, and metacognitive skill. 
The results showed that the applied learning model of Project Based Learning 
has an average score of metacognitive 68,10 in cycle I and 71,10 in cycle II. 
The learning model also has an average outcomes of 79,59 with the 
percentage of completeness 72,22% in cycle I and 84,45 with the percentage 
of completeness 94,44% in cycle II. In conclusion, there was improvement in 
student’s metacognitive and scores with the applied learning model Project 
Based Learning. 
Some studies above show that using metacognitive strategy was always 
successful when conducted in learning process. Therefore, in the present 
research, the writer is interested to analyze the teachers’ metacognitive 
strategy in teaching English for non-formal school. 
There are some similarities and the differences between this research 
and the other researchers’. The similarities between the researcher and the 
other researchers used metacognitive strategy on their research.  
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The differences are the first researcher used an experimental study to 
the subject research, the second researcher used a descriptive qualitative 
research, and the third researcher used a classroom action research on the 
subject of the research. In the present research, the researcher will focus to 
analyze the teachers’ metacognitive strategy in teaching English for non-
formal school, and the subject is the second grade students of PKBM Cahya 
Mulya. 
B. Review of Related Theories 
1. Metacognitive  
a. Definition of Metacognitive 
There are some definitions of metacognitive that are defined by 
some authors. Those definitions are as follows: 
Metacognitive is known as thinking about thinking (Flavell, 1979) 
in Varga (2017). According to Abedi (1996) in Varga (2017) 
metacognitive is thinking about how to think or learn how to learn, 
namely the process of thinking about one's own way of thinking to 
foster strategies in solving problems. Metacognition is a complex 
dimension of the thinking and learning process, which involves both 
linguistic and cognitive activities. 
Metacognitive is concerned with thinking about their own thinking 
and their ability to use certain learning strategies appropriately. In 
Flavell's understanding, metacognitive requires not only thinking about 
thinking, but also regulation and ways of thinking which are usually 
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manifested through student behavior and the use of strategies for 
problem solving. S.M. Glynn et al. 1994 in Djudin (2017) explains that 
metacognition is thinking about your thoughts as you think to improve 
your thinking. Metacognitive strategies represent awareness and control 
of all thought processes. Metacognitive is thinking about thinking, 
knowing "what we know" and "what we don't know" and is a 
management thinking process. 
Metacognitive skills include taking conscious control of learning, 
planning and choosing appropriate strategies, monitoring learning 
progress, correcting mistakes, analyzing the effectiveness of learning 
strategies, and changing behavior and learning strategies when needed  
Ridley et al. (2010 in Djudin, 2017). 
Based on the explanation above, metacognitive thinking is a 
strategy that is contained in a person who has known how to learn, 
understand, and handle each problem. 
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b. Components of Metacognitive Strategies 
According to Anderson (2009), there are five components of 
metacognitive strategies: 
1) Preparing and planning for learning 
Preparing and planning for learning means setting aside time to 
prepare for learning and planning what needs to be accomplished that 
can make a big difference in learning. The activation of prior 
knowledge is one way of preparing and planning effective learning. If 
students do not have prior knowledge, it is necessary to build 
background knowledge before asking students to be involved in 
learning activities. 
2) Selecting and using strategies  
Choosing the right strategy and knowing when to use it to achieve 
specific learning goals are important aspects of metacognitive behavior. 
Metacognitive ability to decide when to use certain strategies indicates 
that learners think and make conscious decisions about the learning 
process. In order to select and use strategies, students must become 
familiar with the various options available to them. This will emphasize 
the importance of explicit teaching strategies in the classroom using 
surveys or questionnaires.  
3) Monitoring learning  
As learners develop skills to select and use appropriate strategies, 
the next aspect of the metacognitive behavior they develop is the ability 
14 
 
 
 
to monitor. Good language learners can recognize when they don't 
understand and stop to do something about it. Teachers may need to 
help their students develop monitoring skills. 
4) Orchestrating strategies  
Effective strategy use does not occur in isolation. Often we discuss 
the use of a strategy as if it happens all by itself. When using 
metacognitive strategies, this allowed students to find the right strategy 
to make it easier for them to understand their own learning awareness. 
Again, surveys or questionnaires followed by discussion may help 
students orchestrate their strategy use effectively. 
5) Evaluating learning 
Thomas Jefferson once said, “He who knows best, best knows how 
little he knows”. Good language learners must be able to evaluate the 
efficacy of what they are doing. Poor learners often do not evaluate the 
success or failure of their learning. 
Based on the explanation above, components of metacognitive 
strategies must be implemented according to stages, this will make 
students able to understand the material delivered by the teacher, and 
students can understand their learning abilities in accordance with their 
learning comfort. 
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c. The Benefits of Metacognitive Strategies 
According to Leather & Mc Loughlin in Alenizi & Alanazi 
(2016), metacognition learning has short-term benefits in the field of 
learning and teaching because it provides the ability to connect learning 
success with oneself. This can increase their confidence in their abilities 
and create opportunities for them to use skills lessons to improve their 
performance and aid in transferring skills to others during work. It also 
prepares them with the keys to enhance their learning abilities, regulate 
their behavior, and build morale associated with strategic growth, 
through problem analysis and issuing decisions. 
Rickey & Stacy (2000: 915) in Alenizi & Alanazi (2016) assert 
that metacognitive strategies help students to understand, learn 
effectively, and acquire new thinking habits and cognitive skills that 
allow them to learn independently in the future. This enables them to 
think, which helps improve their ability to understand, refer to, plan, 
and manage problems. 
Teachers who use metacognitive strategies can positively impact 
students with learning disabilities by helping them develop appropriate 
plans for learning information, which can be memorized and eventually 
become routine. When students become aware of how they learn, they 
will use this process to gain new information efficiently, and 
consequently, become more independent thinkers (Djudin, 2017).  
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Abromitis (2017) in Djudin (2017) explains that there are three 
metacognitive strategies, all of which include related resources that can 
be applied in the classroom: When students become more skilled in 
using metacognitive strategies, they gain confidence, are more strategic, 
and are more independent as a learner. Independence leads to 
ownership when students realize that they are pursuing their own 
intellectual needs and discover a world of information at their 
fingertips. 
Based on the explanation above, the benefits of metacognitive 
strategies can give the individual the ability to connect between their 
learning successes to themselves. It increases their confidence with their 
ability and creates opportunities for them to use the lessons for the 
skills to improve their performance and assistance in transferring skills 
to others during work. 
2. Community-Based Learning 
a. Definition of Community-Based Learning 
According to Farnsworth 2010 in Nguyen & Dang (2019), a 
community-based approach to teacher education is “teacher's learning 
that situated in the interactions which take place outside the formal 
school contexts”. Community-based learning (CBL) is one approach used 
in teacher education to support culturally responsive teaching (Zeichner 
& Melnick 1996 in Farnsworth, 2010). 
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Based on explanation from Chang 2015 in Harfitt (2018), 
community partners are positioned as “co-educators” or co-creators of 
knowledge as they bring in their respective expertise alongside teacher 
educators. They can perform as role-models for student educators by 
demonstrating how formally learned educational theories and practices 
can be integrated through their extensive community work. 
Community Learning Activity Center (PKBM) is a forum formed 
from, by, and for the community with the aim of increasing the 
knowledge, skills and independence of learning citizens. There are 
several learning programs in PKBM namely, package A is equivalent to 
SD, package B is equivalent to SMP, and package C is equivalent to 
SMA / SMK / MA. The implementation of the Package C in learning is 
designed with several components, including learning objectives, 
learning materials / curriculum, tutors / educators, learning citizens, 
learning facilities / facilities and infrastructure, and learning time 
(Sutisna et al., 2012). 
Based on explanation above, community-based learning is a teaching 
and learning activity in the general public environment, where the place, 
schedule and learning system are not exactly the same as in formal 
schools. Community-based learning has no age restriction provisions, 
anyone can learn, be creative, and be entrepreneurial. In general, in 
community-based learning is also learning in the form of skills which can 
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create graduates of students who are skilled and able to compete in 
business. 
b. The Benefits of Community-Based Learning 
According to Zeichner et al. (2015) in Nguyen & Dang (2019), 
the benefits of teaching and learning in the boundary zone outside 
the school are summarized as follows: “They [prospective teachers] 
can meet and engage with different perspectives and forms of 
knowledge than those usually accessed in schools. and university-
based spaces ”. 
Murrell (2001) in Harfitt (2018) describes “community teachers” 
who have contextual knowledge about the community and learn to 
work more effectively with children and families from various 
backgrounds. 
They can develop a more sophisticated understanding of diversity 
that may be difficult to actualize through more traditional lecture, 
teacher-led formats in universities or schools; Tried and tested 
settings such as teaching in practicum schools do not necessarily 
provide access to novice teachers or exposure to the full cultural 
context of family and society (McDonald et al. (2013) in Harfitt 
(2018)). 
Based on explanation above, the benefits of community-based 
learning are as follows: 
1) Community-based learning is held outside working hours. 
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2) Besides learning, students can also focus by working. 
3) Teachers can teach in formal schools or in informal settings 
such as community-based learning. 
4) There are no age restrictions. 
5) For students who do not continue their education in formal 
schools, they can continue their studies in non-formal schools or 
community-based learning. 
6) Administrative costs in non-formal or community-based 
learning schools are cheaper than formal schools.  
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CHAPTER III 
RESEARCH METHODOLOGY 
The third chapter in this study discusses the research method. It contains 
the approach and design of the research, subject of the research, role of the 
research, type of data, data collecting technique, instrument of research, 
procedures of analyzing data, and technique of reporting data. 
A. Approach and Design of the Research 
According to Creswell (2009), research approach is how the research will be 
designed and conducted. Furthermore, in selecting the correct research approach, 
there are several aspects that need to be considered. Those several aspects are 
researcher assumption, research design and method, and also the nature of the 
research problems. Based on those several aspects of this research have been 
identified as a qualitative approach. Creswell (2009) explains that in qualitative 
research, statistic will not use to analyze the data. The researcher analyzes in the 
form of words and numeral. 
Qualitative research is an approach for exploring and understanding the 
meaning individuals or groups ascribe to a social or human problem. The process 
of research involves emerging questions and procedures, data typically collected 
in the participant’s setting, data analysis inductively building from particulars to 
general themes, and the researcher making interpretations of the meaning of the 
data. The final written report has a flexible structure (Creswell, 2014)
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Hamdi & Baharuddin (2014) explain that qualitative research is the research 
that can explain and analyze the phenomenon and social activity individually or in 
groups. Qualitative research is inductive. The data would be collected by detail 
investigation, includes detail description and interviews. 
This research used a descriptive qualitative design. It focused on activities in 
the school, which the researcher analyzed teachers’ metacognitive strategies. 
Researcher did not provide treatment to the respondent, but she only investigated 
the teachers’ metacognitive strategies in teaching English. Therefore, it was 
delivered descriptively. 
B. Subject of the Research 
This study is entitled an analysis of teachers’ metacognitive strategies in 
teaching English. The subject of this research is the English teacher and students. 
The number of students are ten students from the third grade package C of PKBM 
Cahya Mulya Taman Pemalang and would be conducted on July 2020. 
C. Role of the Researcher 
In this study, role of the researcher was as an investigator and interviewer. 
In the first stage, the researcher conducted the interview to English teacher and 
students. Second stage was applied by doing analysis of the interview result. 
1) Interview  
The researcher conducted interview the teacher about difficulties in 
implementing metacognitive strategies, how to deal with difficulties, and the 
benefits of implementation metacognitive strategies. The researcher also 
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conducted interview to the students about learning activities in the 
classroom. 
2) Questionnaires 
The researcher gave questionnaires to the teacher and the students about 
teaching-learning activities in implementing metacognitive strategies. 
D. Type of Data 
Source of data in this study was primary data source and secondary data 
source. In accordance with Yuridar (2015), the primary data source is data that 
researcher will take in the process of research related to problems in the study. 
While the secondary data source is the data source that will be obtained to support 
the idea of research related to the research problems.  
In this study, the primary data obtained from the results of interview and 
questionnaire. The results of these data analyzed and discussed. While secondary 
data, the researcher took from journals and books related to the study. 
The data in this study were teachers’ data in implementing of metacognitive 
strategies in teaching English. The data that presented were in the form of 
sentence, and numeral. 
E. Data Collecting Technique 
In this qualitative research, the data were collected through interview and 
questionnaire. The researcher obtained the data collection by interviewing an 
English teacher about the difficulties of teacher in implementing metacognitive 
strategies, how the teacher deal with the difficulties, and the benefits of 
implementation of metacognitive strategies in teaching English in the classroom. 
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Besides, the researcher took the data collection by interviewing the students to 
make sure that the teacher is really implementing the metacognitive strategies. 
Sarjan & Mardiana (2017) explains that there are some kinds of interview. 
First, unstructured interview, which means the interviewer doing interview 
without questions list systematically. Second, structured interview, which means 
the interviewer doing interview by using a set of questions arranged before. Third, 
semi structured interview, which means the interviewer used a set of questions 
developed to get specific information. 
Interview was conducted to obtain additional information as interesting and 
important response. In this study, the researcher used structured interview. It was 
done by English teachers. 
F. Instrument of Research 
In this study, the researcher used research instrument of interview and 
questionnaire. The interview was conducted to English teacher who implementing 
metacognitive strategies in their teaching, and to the students who were taught by 
metacognitive strategies. Questionnaires were also given to the teacher and 
students. The interview for teacher provided eight questions and for student five 
questions. It used structure interview. And the questionnaires for teacher and 
students provided 12 statements. The questionnaire for teacher and students were 
adapted from (Schraw, G. & Dennison, 1994). 
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Table 1.1 
Questionnaire for the Teacher 
No. Statement True False 
1 I ask myself questions about the material 
before I begin. 
  
2 I set my specific teaching goals before I 
start teaching. 
  
3 I use different teaching techniques 
depending on the situation. 
  
4 I try to use teaching techniques that work in 
the past 
  
5 I know when each teaching technique I use 
will be most effective 
  
6 I periodically review to help me understand 
important relationships. 
  
7 I check regularly to what extent 
my students comprehend the topic while I 
am teaching 
  
8 I think of several ways to solve a problem 
and choose the best one. 
  
9 I organize my time to best accomplish my 
teaching goals while I am teaching. 
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10 I summarize what I’ve learned after I finish.   
11 I am aware of the strengths and weaknesses 
in my teaching 
  
12 I use my strengths to compensate for my 
weaknesses in my teaching. 
  
[The questionnaire adapted from Schraw, G. & Dennison, R.S. (1994) 
Table 1.2 
Questionnaire for the Students 
No. Statement True False 
1 I have a specific purpose for each strategy I 
use. 
  
2 I know what the teacher expects me to 
learn. 
  
3 I am aware of what strategies I use when I 
study. 
  
4 My English teacher has a dynamic and 
interesting teaching style. 
  
5 I ask myself if there was an easier way to 
do things after I finish a task. 
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6 When I have a problem understanding 
something in my English class, I always my 
teacher for help. 
  
7 I ask others for help when I don’t 
understand something. 
  
8 I can motivate myself to learn when I need 
to 
  
9 I ask myself how well I accomplish my 
goals once I’m finished. 
  
10 I know how well I did once I finish a test.   
11 I think of several ways to solve a problem 
and choose the best one. 
  
12 I summarize what I’ve learned after I finish  
 
 
[The questionnaire adapted from Schraw, G. & Dennison, R.S. (1994)
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G. Procedures of analyzing Data 
In this study, the researcher collected the data from English teacher and 
students at PKBM Cahya Mulya Taman Pemalang. It used qualitative data 
analysis. Based on Sarjan & Mardiana (2017) data analysis is the process which 
the researcher should systematically in organizing data to facilitate the 
presentation of research results to other people so that will be easier understood. 
Before analyzing data, the data must be processed so that the data can be changed 
into information. Ary et al. (2010) states in processing data, there are several steps 
that should be conducted, namely: 
1) Coding  
By using code, all of the data can be collected and the researcher can 
underline the important of data that correspond to research topic that will be 
easier to read the data. The name of respondents will be initialed with the 
following codes: 
a. Teacher (T) 
b. Student 1 (R1) - (R10) 
c. Question 1 (Q1) - (Q8) 
d. Statement 1 (S1) - (S12) 
2) Display 
Display is the process of showing the data in table form or essays to be more 
easily understood. 
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3) Conclusion 
From the conclusion of the researcher, it begins to look at the data, check out 
all the entries with the same code and then categorize the data. Thus, the 
researcher obtained the results and conclusions of the study. 
H. Technique of Reporting Data 
In this research, the researcher explained the result descriptively. In line 
with Hadeli (2006) in Istiqomah (2019), it states that the description means a 
systematic and factual explanation. To report data, it provides information starting 
from delivering the result of data and discussion. From English teachers who 
implements metacognitive strategies in teaching English, the data would be 
showed in detail starting from how the teacher apply this strategies, the difficulties 
in implementing this strategies, how they deal with their difficulties and their 
opinion about the benefits of metacognitive strategies in teaching English.  
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CHAPTER IV 
RESEARCH RESULT AND DISCUSSION 
This chapter presents the research result and discussion based on data that 
has been collected and analyzed. The research result includes implementation of 
metacognitive strategies in teaching English, the difficulties in applying 
metacognitive strategies, and teacher’s solution to overcome difficulties in 
applying metacognitive strategies. 
A. Research Findings 
This data research were taken on 12th of July, 2020 at PKBM Cahya 
Mulya Taman Pemalang. There were 11 respondents of the research, the one 
is the English teacher and the ten respondents are the students. Data were 
obtained from the teacher and students, then explained by using the codes, 
they were R1 until R10. 
There were two kinds of data used in this research, and the research 
finding is presented based on those data. The first data obtained from the 
result of the interview given to the teacher and students was about the aspects 
of metacognitive strategies in teaching English. The second data obtained 
from the result of the questionnaire distributed to the teacher and students to 
support the data obtained through the interview were about the aspects of 
metacognitive strategies in teaching English. This research result can be 
presented as following: 
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1. The Implementation of Teacher Metacognitives’ aspects in Teaching 
English 
Based on interview and questionnaire result, the teacher 
implemented metacognitive strategies structurally based on the aspects of 
metacognitive strategies. But, sometimes the teacher did not apply one of 
the aspect metacognitive strategies. It caused by the lack of 
understanding of students in using modern learning media, and limited 
learning time. It can be seen from the following result: 
Data were obtained by using interview with English teacher. The 
research was conducted on 12th of July 2020. The researcher gave eight 
questions for interview appropriate with the content in this research to the 
teacher. Then, the questions explained by using the codes (Q1) until 
(Q8). The result of interview can be seen on appendix. 
The first question (Q1) in interview is “What do you know about 
metacognitive strategies?” then, the teacher answered, “in my opinion 
metacognitive strategies is the strategies used in class learning to 
measure the ability of students per individual about subjects that we 
convey to them and they understand the material being learned in a way / 
strategy that is easy and convenient for them to use.” 
Based on the result of interview from question number one (Q1), the 
researcher concluded that the teacher understood about metacognitive 
strategies, even the teacher answered the question easily and briefly.  
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And it also explained in question number two (Q2) ”Do you always 
apply metacognitive aspects in applying metacognitive strategies in the 
classroom?” then, the teacher answered “Not always, especially in the 
aspects of preparing & evaluating, aspects of preparing; in this case 
related to the lack of understanding of students in using modern learning 
media, so I only taught with modest media such as modules, markers and 
blackboards. Then the evaluating aspect; I do not always give 
evaluations to students, not every meeting I always give evaluations to 
students, because of the limited learning time, I more often give quizzes 
little by little so as to train students more actively answering questions.” 
Based on the question number two (Q2), the researcher concluded 
that the teacher applied the aspects of metacognitive strategies. The 
aspects that applied in teaching English using metacognitive strategies 
were aspect preparing and planning, selecting and using strategies, 
monitoring learning, orchestrating strategies, and evaluating learning. 
But, the teacher did not always apply the aspects of metacognitive 
strategies, especially aspect of preparing and planning for learning, and 
evaluating learning. It was adjusted to the conditions while learning. 
It  also provided in question number seven (Q7) “Did the strategy / 
method that you use go well?” then the teacher’s answer was ”Yes, 75 
percent of the strategies we use are going well”. Based on the interview 
result, the teacher successfully implemented the metacognitive strategy 
well and smoothly. Around 75% of the metacognitive strategies were 
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successfully applied in the process of learning English at PKBM Cahya 
Mulya.  
Based on the interview result, the researcher can concluded that the 
teacher understood about metacognitive strategies, and the teacher also 
applied aspects of metacognitive strategies in teaching English. The 
aspects applied in teaching English using metacognitive strategies were 
aspect preparing and planning, selecting and using strategies, monitoring 
learning, orchestrating strategies, and evaluating learning. But, the 
teacher did not always apply the aspects of metacognitive strategies. 
They were adjusted to the conditions while learning. The implementation 
of metacognitive strategies were going well around 75%. Although it has 
not been 100% successful. However, that number had already exceeded 
more than half. It means that the teacher had successfully implemented 
metacognitive strategies.  
Data from questionnaires were conducted from English teacher at 
PKBM Cahya Mulya. The researcher used the questionnaire from 
Schraw, G. & Dennison, R.S. (1994). Numbers of statements were 12 
statements, and explained by using the codes (S1) until (S12). The result 
can be seen on appendix. 
The first statement (S1) is “I ask myself questions about the material 
before I begin.” The teacher’ answer is agree. The second statement (S2) 
is “I set my specific teaching goals before I start teaching.” Then, the 
teacher’ answer is agree. The third statement (S3) is “I use 
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different teaching techniques depending on the situation.” The teacher’ 
answer is strongly agree. The fourth statement (S4) is ”I try to use 
teaching techniques that work in the past” The teacher’ answer is agree.  
The fifth statement (S5) is “I know when each teaching technique I 
use will be most effective” The teacher answer is agree. Statement 
number six (S6) is “I periodically review to help me understand 
important relationships.” Then the teacher answer agreed. Statement 
number seven (S7) is “I check regularly to what extent my students 
comprehend the topic while I am teaching” Then, the teacher answer is 
strongly agree. Statement number eight (S8) is “I think of several ways to 
solve a problem and choose the best one.” Next, the teacher answer is 
agree. The next statement (S9) is “I organize my time to best accomplish 
my teaching goals while I am teaching.” Also, the teacher answer is 
agree.  
Statement number 10 (S10) is “I summarize what I’ve learned after I 
finish.” The teacher answer is agree. Statement number 11 (S11)  is “I 
am aware of the strengths and weaknesses in my teaching” the teachers’ 
answer is agree. The last statement number 12 (S12) is “I use my 
strengths to compensate for my weaknesses in my teaching.” then, the 
teachers’ answer is strongly agree. 
Based on the questionnaire result, the researcher concluded that the 
average of questionnaire’s answer was agreed. Although the "strongly 
agree" answer was less than the "agree", this showed that the "agree" 
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statement was a strong statement for making conclusions. Therefore, the 
teacher applied metacognitive strategy in accordance with aspects of the 
metacognitive strategy. 
Based on the result of interview and questionnaire, the researcher 
concluded that the teacher implemented metacognitive strategies 
structurally. It started from preparing learning media, and the materials. 
In this case, the teacher only used learning media with modules, markers, 
and whiteboard. After that, the teacher started learning with remembering 
the students about background knowledge. It made the students 
remembered the previous knowledge that has unconsciously been 
learned. And then, the teacher selected the strategies that will be use, the 
teacher selected the strategies based on the students’ condition. It means, 
the teacher decided what the strategy which suitable for use.  
After selecting the strategy, the teacher continued to monitor the 
students such as, helped the students who have difficulties in 
understanding the materials, and the teacher gave advices to students. 
When the teacher helped the students who had difficulties, the teacher 
rethought to use another way or strategy. It aims students to find their 
comfortable learning strategy. And the last is, the teacher asked the 
students about the material that had been thought, and the teacher also 
gave students the exercise to be evaluated. 
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2. Teacher’s Difficulties in Applying Metacognitive Strategies 
Based on the result of interview, there were several difficulties faced 
by the teacher in applying metacognitive strategies. It can be seen from 
the result as following interview: 
Question number five (Q5) is ”What obstacles or difficulties do you 
often encounter in the learning process?” then the teacher answered 
“students are so lacking in mastering English vocabulary so that they 
lack or do not understand the words that the teacher delivered, then the 
limited time allocation in learning activities makes student understanding 
very limited, because learning activities in PKBM Cahya Mulya is only 2 
x 45 minutes and held once a week for English lessons.” 
Based on the result, the teacher found the obstacles or difficulties in 
teaching-learning process such as, the lack of students’ vocabulary 
mastery. In this point, students did not understand the words conveyed by 
the teacher. Besides, the limited time allocation in teaching learning 
process makes student understanding very limited. Teaching-learning 
process at PKBM Cahya Mulya is only 2 x 45 minutes and is held once a 
week for English lessons. 
Based on the result of question number five (Q5), the researcher 
concluded, although the teacher has partially succeeded in applying 
metacognitive strategies, the teacher still encounters difficulties faced by 
students. It means, the teacher must learn more about metacognitive 
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strategies, and must understand the application of aspects of 
metacognitive strategies appropriately.  
3. Teacher’s Solution to Overcome Difficulties in Applying 
Metacognitive Strategies 
Based on the result, there were several ways or solution to overcome 
the difficulties in applying metacognitive strategies. The researcher 
explained as following: 
Question number four (Q4) in interview is “How do you deal with 
students who have difficulty understanding learning material in class?” 
the teachers’ answer is “Students are told to memorize 3 vocabulary 
words a day later after one week the child is told to memorize the 
vocabulary at the next meeting. This will help the development of 
students in mastering English vocabulary. Then, I asked several students 
to read English texts. It aims to train students 'mentality so as not to be 
ashamed, and check students' pronunciation whether it is correct or 
not.” 
Based on the interview result in question number four, the teacher 
has several strategies to overcome the students who have difficulty 
understanding in learning material. First, students were told to memorize 
3 vocabularies. Then, a day later after one week the students were told to 
memorize the vocabulary at the next meeting. This helps the 
development of students in mastering English vocabulary. Then, the 
teacher asked several students to read English texts. It aims to train 
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students' mentality, confidence, and check students' pronunciation 
whether it is correct or not. 
Question number six (Q6) “What strategies / ways do you use to 
overcome difficulties and obstacles in the learning process by using 
metacognitive strategies?” then the teacher answer “The way that I do in 
overcoming difficulties or obstacles in the learning process is by holding 
interviews / direct conversations with students in each English learning 
session. It is intended that I can find out complaints and difficulties of 
students. Then, I follow what kind of student learning flow, so that 
students are comfortable in learning. The most important thing is still in 
the context of learning well and correctly.” 
The result from the question number six is the teacher has several 
strategies to face the obstacles in teaching-learning process using 
metacognitive strategy. The teacher conducted interviews or direct 
conversations with students in each English learning session. It was 
intended that the teacher can find out complaints and difficulties of 
students. Then, the teacher followed up what kind of student learning 
flow, so that students were comfortable in learning. The most important 
thing is still in the context of learning well and correctly. 
Based on the result of interview and questionnaire, the researcher 
concluded that, when the teacher found difficulties in learning activities, 
the teacher has been able to overcome them by using strategies or other 
ways that can improve student learning abilities. It can be concluded that 
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the teacher applied aspects of selecting and using strategies well. Because 
through this aspect, the teacher can find out suitable strategies to be 
applied in learning English the teacher understood about metacognitive 
strategies. Besides, when the teacher conducted interview or direct 
conversations with students in each English learning session, it gives 
feedback to the teacher that should be evaluated by the teacher. 
The next data was collected from the students. This data research 
was conducted on 18th of July 2020 in the form of interview and 
questionnaires. The researcher conducted interview & questionnaires for 
the third grade students of PKBM Cahya Mulya. The researcher gave 
five questions for interview appropriate with the content in this research 
to the students. The questions were explained by using the codes (Q1) 
until (Q5). Then, the name of respondents were explained by using the 
codes (R1) until (R10). The result of interview can be seen on appendix.  
The first interview question (Q1) is "Do you often ask questions to 
the teacher about the material?" , then (R1) answered “Rarely", (R2) 
answered "Yes, because I do not understand the material provided", (R3) 
answered "Frequently", (R4) answered "Yes often, because it was 
difficult", (R5) answered "Yes" , (R6) answered "Yes", (R7) answered 
"Yes, often in order to understand what was conveyed by the English 
teacher", (R8) answered "Frequently", (R9) answered "Yes, due to lack 
of understanding", (R10) answered " Yes, because I do not understand 
the words ". 
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Based on the results of student interviews, the average students’ 
answers is "yes" which means, the students did not understand with the 
material thought by the teacher. Students often ask the teacher if they 
have difficulty in learning English. Therefore, the researcher concluded 
that the teacher should be more active to monitor the students. It was 
related to the aspect of monitoring learning, that the teacher monitored 
the class. Then, the teacher should gave advices to the students such as; 
how to get comfortable learning, how to mastery English vocabulary, and 
so on. 
The second question (Q2) "Are there any difficulties when studying 
the material? ", Then (R1) answered "Nothing", (R2) answered "Yes, 
because I do not understand what the material was learning such as 
speaking or writing", (R3) answered" Very difficult  when speak in 
English", (R4) answered "Yes, it difficult to understand", (R5) answered 
"Fairly somewhat difficult", (R6) answered "Quite a bit difficult, I can’t 
speak English fluently", (R7) answered "Yes it is difficult. I can’t 
understand what the teacher are saying", (R8) answered “yes, very 
difficult to know the meaning of the words", (R9) answered "Yes, because 
it was not understood", (R10) answered "Yes, because the students were 
not easy understood / difficult ". 
Based on the students’ interview result, the researcher concluded that 
the average of students’ answer is they have difficulties in learning 
English. According to the students' answers above, they have difficulty 
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understanding the vocabulary delivered by the teacher. In addition, they 
have difficulty speaking in English. Therefore, the teacher should give 
more understanding about vocabulary mastery. 
The third interview question (Q3) is "If you have difficulties in 
understanding material, does the English teacher help you?", Then (R1) 
answer "Yes", (R2) answer "Yes, the teacher always gives input to the 
material learned", (R3) answer "Yes, very helpful", (R4) answered "Yes, 
so students easily understood", (R5) answered "Yes very helpful", (R6) 
answered "Yes very helpful", (R7) responded "Yes helped in being able to 
understand and complete the tasks delivered", (R8) answered "Yes, the 
teacher always helps the students", (R9) answered "Yes, it has been 
understood", (R10) answered "Yes". 
Based on the results of students’ interview in question number three 
(Q3), the researcher concluded that the teacher often helps when students 
experience difficulties in learning English. It was related to the aspect of 
monitoring learning, which means the teacher help the students to 
overcome their difficulties. It makes students easily to understand the 
material delivered by the teacher. It can be concluded, that the teacher 
applied aspect of monitoring learning well. 
The fourth interview question (Q4) is "Do you easily understand the 
material delivered by the English teacher?", Then (R1) answer "yes, it is 
easily to understand", (R2) answer "Yes, very easy because the teacher 
can convey in other ways that can be easily understood", (R3) answered 
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"Not yet", (R4) answered "Somewhat difficult, due to lack of 
understanding", (R5) answered "Yes, it is very easy to be able to learn", 
(R6) answered "Yes it is very easy to get learning", (R7) answered "Yes 
easy because the material is delivered clearly and easily understood", 
(R8) answered "Not yet", (R9) answered" Difficult to understand ", (R10) 
answered "No because it is not easy to understand". 
Furthermore, the results of the interview in question number 4 are 
some students understood the material delivered by the teacher, and some 
others did not understand the material presented by the teacher. Based on 
the result, the researcher concluded that the teacher should retought to 
use another way or strategies which made students understand and feel 
comfort in learning English. Because, it was related to the aspect of 
orchestrating strategies in which, the teacher should manage strategies 
that suitable to use for students. In addition, the teacher must also arrange 
the students, so that students can find comfortable learning strategies. 
The last question (Q5) in interview is "Does the English teacher 
teach as expected?", Then (R1) answer "Yes", (R2) answer "No, because 
the teacher does not always give the same lessons the other way, as I 
cannot understand", (R3) answered "Yes", (R4) answered "Yes", (R5) 
answered "Yes", (R6) answered "Yes", (R7) responded "Yes accordingly 
because he provided material that was easily understood", (R8) 
answered "Yes", (R9) answered "Already, planned", (R10) answered 
"Yes". 
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Based on the results of the question number 5 (Q5), the researcher 
concluded that the average of student’s answer is the teacher has taught 
in accordance with student expectations. It can be conclude, that the 
teacher succeeded in applying metacognitive strategies. 
1. Questionnaire  
The first statement (S1) is “I have a specific purpose for each 
strategy I use.” most answers are agree with a percentage of 70%, 
followed by answers strongly agree with 30% and 0% for answers 
disagree and strongly disagree. The students gave positive responses but 
the percentage of strongly agree is lower than agree. According to the 
aspects of metacognitive strategies, the first statement was included in 
aspect preparing and planning for learning.  
 
 
 
  
 
 
Figure 1.1 the diagram result from statement number 1 (S1)  
In statement number two (S2) “I know what the teacher expects me 
to learn” the most answers are strongly agree with 70% percentage, 
followed by agree with 30% percentage and 0% percentage for disagree 
and strongly disagree answers. Statement number two still included in 
30%
70%
0% 0%
I have a specific purpose for each strategy I 
use (Saya memiliki tujuan khusus untuk 
setiap strategi yang saya gunakan)
Strongly
Agree
Agree
Disagree
Strongly
Disagree
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aspect of preparing and planning for learning. Based on the result, the 
students gave positive responds which the answer of strongly agree was 
percentage 70%. It can be concluded, that the teacher success in applying 
the aspect of preparing and learning. 
 
 
 
 
 
 
Figure 1.2 the diagram result from statement number 2 (S2) 
In statement number three (S3) “I am aware of what strategies I 
use when I study. “ The answers are strongly agree with a percentage of 
50%, followed by answers agree with a percentage of 50% and a 
percentage of 0% for answers that disagree and strongly disagree. This 
statement is concluded in aspect of selecting and using strategies. Based 
on the result, students gave positive responds which the percentage is 
50% for answer strongly agree and agree.  
 
 
 
 
Figure 1.3 the diagram result from statement number 3 (S3) 
70%
30%
0% 0%
I know what the teacher expects me to 
learn (Saya tahu apa yang guru harapkan 
untuk saya pelajari.
Strongly
Agree
Agree
Disagree
Strongly
Disagree
50%50%
0% 0%
I am aware of what strategies I use when I 
study (Saya menyadari strategi apa yang 
saya gunakan ketika saya belajar)Strongly Agree
Agree
Disagree
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Statement number four (S4) “My English teacher has a dynamic 
and interesting teaching style” answers are strongly agree with the 
percentage of 70% and agree 30%, and the percentage of 0% on the 
answers disagree and strongly disagree. It means that the students gave 
positive responds. This statement provided to the aspect of selecting and 
using strategies which the teacher used another strategies or learning 
style in order to made students felt comfort.  
 
 
 
 
 
 
 
 Figure 1.4 the diagram result from statement number 4 (S4) 
Statement number five (S5) “I ask myself if there was an easier 
way to do things after I finish a task” the answers were strongly agree 
with the percentage of 80%, then the next answers is agree with 20%, 
while the answers dis agree and strongly disagree each has a percentage 
of 0%. This result shown that, students gave positive responds. It can be 
seen that the percentage of strongly agree 80%. It was included in the 
aspect of selecting and using strategies. Not only teachers, but students 
also decide what are the strategies which comfortable for them. Based on 
30%
70%
0% 0%
My English teacher has a dynamic and 
interesting teaching style (Guru bahasa 
Inggris saya memiliki gaya mengajar yang 
dinamis dan menarik)
Strongly Agree
Agree
Disagree
Strongly
Disagree
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the statement number 3 until 5, it can be concluded that the teacher 
success in applying aspect of selecting and using strategies. Because, it 
also applied by the students. 
 
 
 
 
 
 
Figure 1.5 the diagram result from statement number 5 (S5) 
Statement number six (S6) “When I have a problem understanding 
something in my English class, I always my teacher for help“ the answers 
are most agree with the percentage of 70%, strongly agree with the 
percentage of 20%, disagree 10%, while the answers strongly disagree to 
have a percentage of 0%. Based on the result, although there were 
answers’ disagree, but the students gave positive responds. It can be seen 
from the percentage of agree is higher than disagree. This statement was 
included in aspect of monitoring learning which explain that the teacher 
help student when they have difficulty understanding.  
  
80%
20%
0%
0%
I ask myself if there was an easier way to do 
things after I finish a task (Saya bertanya 
pada diri sendiri apakah ada cara yang lebih 
mudah untuk melakukan sesuatu setelah 
saya menyelesaikan tugas)
Strongly
Agree
Agree
Disagree
Strongly
Disagree
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Figure 1.6 the diagram result from statement number 6 (S6) 
Statement number seven (S7) ”I ask others for help when I don’t 
understand something” the most answers was agree with 60%, followed 
by strongly agree with 40% and the percentage of 0% for answers 
disagree and strongly disagree. This result shown that students gave 
positive responds, this statement was included in aspect of monitoring 
learning. In aspect of monitoring learning, students also can ask for help 
to others, such as his/her friends. It aims to create comfortable learning-
process. It can be concluded, that the teacher success in applying the 
aspect of monitoring learning. The teacher helped students when they 
have difficulties in learning English, the teacher also provided some 
advices to students. 
 
 
 
  
 
Figure 1.7 the diagram result from statement number 7 (S7) 
20%
70%
10% 0%
When I have a problem understanding 
something in my English class, I always 
my teacher for help (Ketika saya 
memiliki masalah dalam memahami 
sesuatu di kelas bahasa Inggris saya, …Strongly
Agree
Agree
Disagree
40%
60%
0% 0%
I ask others for help when I don’t 
understand something (Saya meminta 
bantuan orang lain ketika saya tidak 
mengerti sesuatu)
Strongly
Agree
Agree
Disagree
Strongly
Disagree
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Statement number eight (S8) “I can motivate myself to learn when I 
need to“ the answers is strongly agree with the percentage of 60%, agree 
with the percentage of 30% and the percentage of 10% with answers 
disagree and the percentage of 0% strongly disagree. Based on the result, 
students gave positive responds, although there were answers disagree, 
but the percentage of strongly agree is higher than disagree. In this 
statement, it was included in aspect of orchestrating strategies. This 
aspect explained, although the teacher follows the students' abilities, the 
teacher must also convince students of the learning strategies that they 
employ. It means, the teacher re-think to arrange or direct students so that 
they found the learning strategies they want. 
 
 
 
 
 
Figure 1.8 the diagram result from statement number 8 (S8) 
Statement number nine (S9) “I ask myself how well I accomplish 
my goals once I’m finished” the most answer is agree with a percentage 
of 50% and a percentage of 20% for answers strongly agree and a 
percentage 30% of disagree, while the answer is strongly disagree to 
have a percentage of 0%. Based on the result, students gave positive 
responds. Although the percentage of answer agree is higher than 
60%30%
10% 0%
I can motivate myself to learn when I 
need to (Saya dapat memotivasi diri 
saya untuk belajar ketika saya perlu)
Strongly
Agree
Agree
Disagree
Strongly
Disagree
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strongly agree, it was shown that students know what are the strategies, 
and goals that they must do. In this point, this statement included aspect 
of orchestrating strategies.  
 
 
 
 
 
  Figure 1.9 the diagram result from statement number 9 (S9) 
In statement number ten (S10) “I know how well I did once I finish 
a test“ the most answers are agreed and strongly agree with the 
percentage of 50% each and 0% percentage for answers disagree and 
strongly disagree. Based on the result, students gave positive responds. 
This statement also included aspect of orchestrating strategies. Based on 
the result of statement number 8 until 10, it can be concluded that the 
teacher success in applying aspect of orchestrating strategies. It also 
applied by the students, so that the students were understood to regulate 
their self-learning awareness. 
  
20%
50%
30%
0%
I ask myself how well I accomplish my goals once 
I’m finished (Saya bertanya pada diri sendiri 
seberapa baik saya mencapai tujuan setelah saya 
selesai) Strongly
Agree
Agree
Disagree
Strongly
Disagree
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Figure 1.10 the diagram result from statement number 10 (S10) 
In statement number 11 (S11) “I think of several ways to solve a 
problem and choose the best one” the most answers are strongly agree 
and agree with the percentage of 50% each and 0% presentation for 
answers that disagree and strongly disagree. Based on the result, students 
gave positive responds. This point included aspect of evaluating learning, 
which the students can solve their problems, they also can choose or 
decide whether the strategies best one.  
 
 
 
 
 
Figure 1.11 the diagram result from statemeng number 11 (S11) 
In the last number questionnaire that is number 12 (S12). “I 
summarize what I’ve learned after I finish“ The most answers are 
strongly agree with a percentage of 50%, followed by agreeing with a 
percentage of 50% and a percentage 0% with answers disagree and 
50%50%
0% 0%
I know how well I did once I finish a test 
(Saya tahu seberapa baik saya lakukan 
setelah menyelesaikan tes)
Strongly
Agree
Agree
Disagree
Strongly
Disagree
50%50%
0% 0%
I think of several ways to solve a problem and 
choose the best one (Saya memikirkan 
beberapa cara untuk menyelesaikan masalah 
dan memilih yang terbaik) Strongly
Agree
Agree
Disagree
Strongly
Disagree
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strongly disagree. Based on the result, students gave positive responses. 
This point included aspect of evaluating learning. Based on the result, 
students can know what the problems they found then, students would 
summarize in order to evaluate themselves. This aspect also has a benefit 
that students can know the goals which want to be reached in the next 
step.  
Based on the results of S11 and S12, it can be concluded that the 
teacher succeeded in applying aspect of evaluating learning. It can be 
seen that the students can judge themselves how far they understand the 
learning strategies they are comfortable with. 
 
 
 
 
 
 
  Figure 1.12 the diagram result from statement number 12 (S12) 
From the result of students’ questionnaires, the researcher 
concluded that the students’ opinion about metacognitive strategies 
applied by the teacher were successful. It can be seen that the teacher 
applied aspects of metacognitive strategies structurally during the 
teaching-learning process, the students were active in learning English, 
50%50%
0% 0%
I summarize what I’ve learned after I 
finish (Saya meringkas apa yang telah 
saya pelajari setelah saya selesai)
Strongly
Agree
Agree
Disagree
Strongly
Disagree
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and the teacher made learning atmosphere relaxing. The results of 
questionnaire can be seen on appendix. 
1. Data Display 
a. Interview  
The researcher employed interviews to support the data. The 
interviews were intended to find out the teacher’s opinion about 
understanding metacognitive strategies. The researcher also conducted 
the interview to the students. It aims to know the the students' opinion 
about metacognitive strategies taught by the teacher. The result can be 
seen in the table below: 
Table 4.1 
The Results of Teacher’s Interview 
No. Questions 
The Conclusion of the Teacher’s 
Answers 
1 
What do you know about 
metacognitive strategies? 
The researcher conclude that, the 
teacher understood about 
metacognitive strategies. 
2 
Do you always apply 
metacognitive aspects in 
applying metacognitive 
strategies in the classroom? 
The conclusion is the teacher did not 
always apply the aspects of 
metacognitive strategies, it was 
adjusted to the conditions while 
learning. 
3 
How do you know that the 
class you teach understands 
and the material? 
We can conclude that the teacher can 
knows students’ understanding 
through evaluation and feedback using 
questions about the material that has 
just been submitted to each individual 
randomly. 
4 
How do you deal with 
students who have difficulty 
understanding learning 
As the result are the students are told 
to memorize 3 vocabulary words a 
day, and the teacher asked several 
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material in class? students to read English texts. 
5 
What obstacles or difficulties 
do you often encounter in the 
learning process? 
The difficulties encountered by the 
teacher is, students are so lacking in 
mastering English vocabulary, and the 
limited time allocation in teaching-
learning process. 
6 
What strategies / ways do 
you use to overcome 
difficulties and obstacles in 
the learning process by using 
metacognitive strategies? 
In summary is holding interviews / 
direct conversations with students in 
each English learning session.  
7 
Did the strategy / method 
that you use go well? 
As I have said, 75% of the 
metacognitive strategies are used 
going well. 
8 
Do you think that 
metacognitive strategies are 
useful in the process of 
learning English in the 
classroom? 
As we can see the results: 
Metacognitive strategies can develop 
and enhance students' learning 
abilities. It can know the strengths and 
weaknesses of students in learning. 
And then, it can stimulate and increase 
students' enthusiasm for learning in the 
classroom. 
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Table 4.2 
The Results of Students’ Interview 
No. Questions 
The Conclusion of the Students’ 
Answer 
1 
Do you often ask during 
English lessons? 
Most students who took the interview 
answer "Yes" or "Frequently" in 
conclusion, the students often ask to the 
teacher because of the students do not 
understand the material tought by the 
teacher. 
2 
Are there any difficulties 
when studying the material? 
The conclusion is the students are 
difficult to understand the material 
taught by the teacher. 
3 
If you find difficulties in 
learning English, does the 
English teacher help you? 
The answers given by students all 
answered yes. In conclusion, that the 
teacher always helps students who have 
difficulty learning English. 
4 
Do you easily catch the 
material delivered by the 
English teacher in learning? 
As the result, some students are easy to 
learn English and some students are 
difficult to learn English. It depends on 
the students’ understanding about the 
use of metacognitive strategies. 
5 
Is the teacher teaching as 
expected? 
In conclusion, students are taught by 
teachers according to their 
expectations. 
 
b. Questionnaire 
The researcher also employed questionnaire to the teacher and the 
students for supporting the result of the interview. It aimed to get deeper 
understanding of teacher’s understanding in applying metacognitive 
strategies. The questionnaire was given to the teacher and the students of 
the third grade at PKBM Cahya Mulya. The questionnaire consisted of 
12 questions. Through this instrument the researcher could identify 
teacher’s understanding in applying metacognitive strategies. The 
questionnaires are as follows:
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Table 4.3 
The Result of Students’ Questionnaire 
No. Statement 
Answer Percentage (%) 
Total Strongly 
Agree 
Agree 
Disagre
e 
Strongl
y 
Disagre
e 
Strongl
y Agree 
Agree 
Disagre
e 
Strongl
y 
Disagre
e 
1 
I have a specific purpose for each 
strategy I use. 
3 7 - - 30% 70% - - 10 
2 
I know what the teacher expects me 
to learn. 
7 3 - - 70% 30% - - 10 
3 
I am aware of what strategies I use 
when I study. 
5 5 - - 50% 50% - - 10 
4 
My English teacher has a dynamic 
and interesting teaching style. 
3 7 - - 30% 70% - - 10 
5 
I ask myself if there was an easier 
way to do things after I finish a task. 
8 2 - - 80% 20% - - 10 
6 
When I have a problem 
understanding something in my 
English class, I always my teacher 
for help. 
2 7 1 - 20% 70% 10% - 10 
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7 
I ask others for help when I don’t 
understand something. 
4 6 - - 40% 60% - - 10 
8 
I can motivate myself to learn when I 
need to 
6 3 1 - 60% 30% 10% - 10 
9 
I ask myself how well I accomplish 
my goals once I’m finished. 
2 5 3 - 20% 50% 30% - 10 
10 
I know how well I did once I finish a 
test. 
5 5 - - 50% 50% - - 10 
11 
I think of several ways to solve a 
problem and choose the best one. 
5 5 - - 50% 50% - - 10 
12 
I summarize what I’ve learned after I 
finish 5 5 - - 50% 50% - - 10 
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B. Discussion 
In this point, the researcher discussed finding of the problems of this 
research. The researcher discussed teachers’ metacognitive strategies which  
were applied in English learning-process. This research was composed of the 
participants of the research: they were the teacher and students of PKBM 
Cahya Mulya in academic year of 2020/2021 that had been observed. 
The researcher conducted interview and questionnaire to the teacher and 
students in order to know metacognitive strategies which applied by the 
teacher. The researcher explained based on the problems identification in this 
research. The problems of identification are as follows: 
1. The Implementation of Teacher Metacognitives’ Aspects in Teaching 
English  
According to Anderson (2009), there are five aspects of 
metacognitive strategies they are preparing and planning for learning, 
selecting and using strategies, monitoring learning, orchestrating 
strategies, and also evaluating learning. Based on the research result, the 
teacher applied metacognitive strategies by using step by step of aspects 
metacognitive which explain as follows: 
1) Preparing and planning for learning  
Based on the research result, the teacher applied aspect of 
preparing and planning. In applying aspect of preparing and 
planning, the teacher checked students’ attendance, prepared the 
material that would be explain. Preparing and planning for learning, 
57 
 
 
 
it takes the time to prepare for learning and plan what needs to be 
accomplished. Aspect preparing and planning makes a major 
difference in teaching-learning process. 
Then, the teacher also gave the background knowledge before 
he explained new materials. It aims to made students remember the 
previous knowledge that has unconsciously been learned, so that 
students more easily understand and continue with new materials. 
Related to the theory from Anderson (2009) the activation of 
prior knowledge is one way of preparing and planning for effective 
learning. If learners do not have prior knowledge, it will be 
necessary to build background knowledge prior to asking the 
students to engage in the learning activities. 
2) Selecting and using strategies  
Based on the result, the teacher succeeded in applying aspect of 
selecting and using strategies. Another strategy or technique in 
applying metacognitive strategy was the teacher conducted 
interviews or direct conversations with students in each English 
learning session. It was intended that teacher can find out complaints 
and difficulties of students. Then teacher followed what kind of 
student learning flow, in order to make students comfortable in 
learning. The teacher balanced the students' abilities.  
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One of the goals of the teacher was to use various strategies or 
techniques so that students feel comfortable learning English.   As 
Anderson (2009) said in his research that, in order to select and use 
strategies, learners must be familiar with the full range of options 
available to them. This emphasized the importance of explicitly 
teaching strategies in the classroom by the use of surveys or 
questionnaires.  
Based on the result, the researcher concluded that the teacher 
applied the aspect of selecting and using strategies well. It can be 
seen that the teacher use of various strategies to taught the students 
in teaching English. In my opinion, conducting interview or direct 
conversation with students is the best way to find out students' 
learning desires. From these results, teacher must often have direct 
conversation with students because it also can increase students’ 
motivation. And if this method is often done, the students will more 
easily determine their learning strategies independently. 
3) Monitoring learning  
As learners developed the skill of selecting and using 
appropriate strategies, the next aspect of metacognitive behavior they 
developed was the ability to monitor. Applying metacognitive 
strategies, the teacher needs to know whether students need the help 
or not. 
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Related to the theory from Anderson (2009), good language 
learners are able to recognize when they do not understand and stop 
doing something about it. Teachers may need to help their students 
develop monitoring skills. 
Based on the research result, the researcher concluded that the 
teacher succeeded in applying aspect of monitoring learning. It can 
be seen that the teacher always helped students who have difficulty 
in learning-process. The teacher also gave advice to students about 
effective learning methods such as, how to memorize vocabulary, 
how to read texts quickly, or provide other learning tricks. Not only 
about it, the teacher should motivate the students to increase students 
learning desires so that students will not feel bored in learning 
English. 
4) Orchestrating strategies  
Another way is the teacher conducted interviews or direct 
conversations with students in each English learning session. It was 
intended that teacher can find out complaints and difficulties of 
students. Then teacher organized and followed what kind of student’ 
learning flow in order to make students were comfortable in 
learning.  
As Anderson (2009) explained, effective strategy use does not 
occur in isolation. Often we discuss the use of a strategy as if it 
happens all by itself. When using metacognitive strategies, this 
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allowed students to find the right strategy to make it easier for them 
to understand their own learning awareness. Again, surveys or 
questionnaires followed by discussion may help students orchestrate 
their strategy use effectively. 
Based on the result, the researcher concluded that the teacher 
succeeded in applying aspect of orchestrating strategies. Although 
the teacher follows the students' abilities, the teacher also convinced 
the students of the learning strategies that they employ. It means, the 
teacher rethink to arrange or direct students so that they find the 
learning strategies they want. 
5) Evaluating learning 
This evaluation stage also gave feedback to the teacher. Through 
evaluation, the teacher retaught to plan the strategies or other 
learning methods that were more suitable to be applied in the 
classroom. Related to the theory from Anderson (2009), Thomas 
Jefferson once said, “He who knows best, best knows how little he 
knows”. Good language learners must be able to evaluate the 
efficacy of what they are doing. Poor learners often do not evaluate 
the success or failure of their learning 
Based on the research result, the researcher concluded that the 
teacher succeeded in applying aspect of evaluating learning. The 
teacher gave the exercise before he continued the new material. The 
teacher should give advice to the students about effective learning 
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methods such as how to memorize vocabulary, how to read texts 
quickly, or provide other learning tricks.  
2. Teacher’s Difficulties in Applying Metacognitive Strategies 
Based on the research result, there were some difficulties in 
applying metacognitive strategies. First, students were lack in mastering 
English vocabulary. It made students less understanding with words 
delivered by the teacher, sometimes the students confused with the 
meaning of vocabulary. Then, the teacher did not prepare learning tools 
or media modernly, it caused by the lack of students’ understanding in 
using learning media.  
Next, the teacher did not always give evaluation to students. Not 
every meeting has an evaluation to students because the schedule was 
very limited. In a week, every meeting was only once every two hours.  
Teaching learning process at PKBM Cahya Mulya was only 2 x 45 
minutes and it was carried out once a week.  
Based on the result, the researcher concluded that the teacher has 
not fully understood about metacognitive strategies. In my opinion, the 
teacher must evaluate themselves according to the problems encountered 
in learning. After being evaluated, the teacher looks for ways to 
overcome the problem. After that, the teacher tries to apply the method or 
strategy to learning in the classroom. 
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3. Teacher’s Solution to Overcome Difficulties in Applying 
Metacognitive Strategies  
In this point, the researcher asked to the teacher about how the 
teachers deal with the difficulties in applying metacognitive strategies in 
teaching English. The researcher also asked the students’ about their 
difficulties in learning English. Based on the result of the interview and 
questionnaire with the teacher and students, the researcher took some 
conclusions about teacher’s solution to overcome difficulties in applying 
metacognitive strategies. 
Based on the interview result, the teacher deal with difficulties in 
applying metacognitive strategies by several strategies such as; students 
are told to memorize 3 vocabulary words a day later after one week. 
Students are told to memorize the vocabulary in the next meeting, it 
helped the development of students in mastering English vocabulary. 
Then, the teacher asked several students to read English texts. It aims to 
train students' mentality, confidence, and check students' pronunciation 
whether it is correct or not. 
In addition, the teacher did not prepare modern learning tools or 
media modernly. This case is related to preparing a limited learning 
media. To solve this problem, the teacher taught with modest media such 
as modules, markers and blackboards. Then, the teacher didn’t always 
give evaluations to students because the time allocation at PKBM Cahya 
Mulya was limited.  
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To solve this problem, the teacher more often gave quiz to students. 
It trained students to become more active in answering questions. In 
addition, to know the feedback from students, the teacher used of 
questions about the material was just delivered to each individual 
randomly. Thus, the teacher knows which students who really 
understand. On the other hand, it also aimed to train the students to be 
more active mentally, establish good communication with the teacher, 
and motivate students to achieve something they want, for example in 
getting high scores.  
Another strategy to solve difficulties in applying metacognitive 
strategy was the teacher conducted interviews or direct conversations 
with students in each English learning session. It was intended that 
teacher can find out complaints and difficulties of students. Then teacher 
followed what kind of student learning flow in order to make students are 
comfortable in learning.  
It also shown the theory from Anderson (2009), in aspect of 
selecting and using strategies, the selection of appropriate strategies and 
knowing when to use them to achieve a particular learning goal is an 
important aspect of metacognitive behavior. In order to select and use 
strategies, learners must be familiar with the full range of options 
available to them. This will emphasize the importance of explicitly 
teaching strategies in the classroom by the use of surveys or 
questionnaires. 
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Based on the finding in the research above, it can be concluded that 
the theory of Anderson (2009) was appropriate with the real condition. 
The teacher applied metacognitive strategies structurally based on the 
aspects of metacognitive. In addition, the questionnaires distributed have 
been tested for validity and reliability by Schraw G. & Dennison R. S 
(1994).  
Indicators of the application of metacognitive strategies can be seen 
from each statement on the questionnaire which is classified according to 
metacognitive aspects. Then, each interview question given to the 
English teacher was classified according to the metacognitive aspects. 
Every teacher and student has a metacognitive strategy, it's just how to 
apply it, and whether it is in accordance with metacognitive aspects or 
not. Because metacognitive is the conscious effort of a human being to be 
able to explore his potential and interest in his abilities. So that they can 
get to know themselves and their identity better.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
After collecting the data and analyzing the result of the research, the 
researcher drew some conclusions and suggestions. 
A. Conclusion  
Based on the data analysis, it can be concluded that: 
1. The Implementation of Teacher Metacognitives’ Aspects in Teaching 
English  
The teacher applied aspect of preparing and planning. In applying 
aspect of preparing and planning, the teacher checked students’ 
attendance, prepared the material that would be explain. The teacher also 
gave the background knowledge before he explained new materials. 
Next, the teacher applied aspect of selecting and using strategies, another 
strategy or technique in applying metacognitive strategy was the teacher 
conducted interviews or direct conversations with students in each 
English learning session. The next aspect is monitoring strategies. The 
teacher always helped students who have difficulty in learning-process. 
The teacher also gave advice to students about effective learning methods 
such as, how to memorize vocabulary, how to read texts quickly, or 
provide other learning tricks. 
The teacher applied aspect orchestrating strategies. It means, the 
teacher re-thinks to arrange or direct students so that they find the 
learning strategies they want. The teacher conducted interviews or direct 
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conversations with students in each English learning session. The last is 
aspect of evaluating learning. The teacher gave the exercise before he 
continued the new material. The teacher also gave advice to students 
about effective learning methods such as, how to memorize vocabulary, 
how to read texts quickly, or provide other learning tricks. 
In conclusion, the teacher applied metacognitive strategies 
structurally based on aspects of metacognitive. Metacognitive strategies 
were also useful for increasing students’ motivation because 
metacognitive strategy is the ability to understand self-learning 
awareness. 
2. Teacher’s Difficulties in Applying Metacognitive Strategies 
Based on the research results, some difficulties in aspects applied 
by the teacher were found. First, students were lack in mastering English 
vocabulary. It made students less understanding with words delivered by 
the teacher. Then, the teacher did not prepare learning tools or media 
modernly. The teacher did not always give evaluations to students. Not 
every meeting has an evaluation for students because the schedule was 
very limited, in a week every meeting was only once every two hours. 
Although 75% of metacognitive strategies applied in learning 
English, this strategy has not been fully implemented smoothly because 
there are still many difficulties faced by the teacher in learning English. 
Therefore, the teacher must understand well about metacognitive 
strategies. 
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3. Teacher’s Solution to Overcome Difficulties in Applying Metacognitive 
Strategies 
The teacher dealt with difficulties in applying metacognitive 
strategies by several strategies such as students are told to memorize 3 
vocabulary words a day later after one week. Students are told to 
memorize the vocabulary in the next meeting. Then, the teacher asked 
several students to read English texts. It aims to train students' mentality, 
confidence, and check students' pronunciation whether it is correct or not. 
The teacher did not prepare learning tools or media modernly. This case 
related to preparing a limited learning media. To solve this problem, the 
teacher taught with modest media such as modules, markers and 
blackboards. In conclusion, the teacher can overcome the difficulties in 
applying metacognitive strategies.  
B. Suggestion 
1. For the Teacher 
a. The teacher should learn more about metacognitive strategies in 
order to create the comfortable learning process.  
b. The teacher should manage the time allocation when applying 
metacognitive strategies in order that teacher can carry out 
evaluation at the end of each learning-process. 
c. When applying metacognitive strategies, the teacher must pay more 
attention or monitor students when learning took place, because 
there were still some students who do not understand the material. 
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d. Nowadays there are many learning based on technology. It would be 
better if the teacher teaches using modern learning media such as 
laptops, LCD projectors, or other modern learning media. Although 
students do not understand how to use it, it is better if it is gradually 
applied in learning. Not all of the modern learning media are hard to 
use. Sometimes it provides fun learning such as using a picture, 
video, or may be audio. The learning media are related to the aspect 
of selecting and using strategies, to decide the use of comfortable 
learning strategies. 
2. For the Students 
a. The students should improve their vocabulary, and meaning by using 
dictionary that can be easily used in their classroom activity. In order 
to students can easily understand the material thought by the teacher 
using metacognitive strategies. 
b. The students should try to speak in English as often as possible, even 
though there will be a mistake but just let it as a lesson. It can be 
useful for students in order that students are more active in the 
classroom. Because if the students found their comfortable learning, 
it means students are successful in applying metacognitive strategies. 
c. The students must know the use of modern learning media. It is 
intended that students can follow the education system in Indonesia 
which is currently more utilizing modern technology. This will be 
useful to support learning using metacognitive strategies 
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3. For Other Researchers 
The next researchers can conduct an analysis of metacognitive 
strategies at learning community. They also can add the solution of 
problems in applying metacognitive strategies, in order to increase 
students’ enthusiasm for learning. 
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DAFTAR PERTANYAAN WAWANCARA GURU 
Day/Date  : Monday, 12th of july, 2020 
Teachers’ Name : Muh. Sigit P. Nugraha, S.Pd. 
1. Apa yang ada ketahui tentang strategi metakognitif? 
2. Apakah anda selalu menerapkan aspek-aspek metakognitif dalam 
penerapan strategi metakognitif di kelas? 
3. Bagaimana anda mengetahui bahwa kelas yang anda ajar mengerti dan 
memahami materi? 
4. Bagaimana cara anda menghadapi siswa yang sulit memahami materi 
pembelajaran dikelas? 
5. Kendala atau kesulitan apa yang sering anda hadapi dalam proses belajar 
mengajar? 
6. Strategi/cara apa yang anda gunakan untuk mengatasi kesulitan dan 
kendala dalam proses pembelajaran dengan menggunakan strategi 
metakognitif? 
7. Apakah strategi/cara yang anda gunakan berjalan dengan baik? 
8. Menurut anda apakah strategi metakognitif bermanfaat dalam proses 
pembelajaran bahasa Inggris di kelas? 
Jawaban : 
1. Ya, strategi metakognitif (my opinion) yaitu strategi yang digunakan 
dalam pembelajaran dikelas untuk mengukur kemampuan siswa per 
individu tentang mapel yang kita sampaikan kepada mereka dan mereka 
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memahami materi yang dipelajari dengan cara/strategi  yang mudah dan 
nyaman mereka gunakan. 
2. Tidak selalu, terutama pada aspek preparing & evaluating, aspek 
preparing; dalam hal ini berkaitan dengan menyiapkan media 
pembelajaran yang terbatas, jadi saya hanya mengajar dengan media 
seadanya seperti modul, spidol dan papan tulis. Kemudian aspek 
evaluating; saya tidak selalu memberikan evaluasi kepada siswa, tidak 
setiap pertemuan saya selalu memberikan evaluasi kepada siswa, 
karena mengingat waktu yang tersedia sangat terbatas, saya lebih 
sering memberikan kuis sedikit demi sedikit supaya melatih siswa 
lebih aktif menjawab pertanyaan. 
3. Melalu evaluasi dan umpan balik menggunakan pertanyaan tentang 
materi yang baru disampaikan untuk setiap individu secara acak. 
Dengan demikian, saya tahu siswa yang benar-benar sudah paham.  
4. Siswa disuruh menghafalkan 3 kosa kata dalam sehari kemudian setelah 
satu minggu anak disuruh menghafalkan kosa kata tersebut pada 
pertemuan berikutnya. Hal ini akan membantu perkembangan siswa 
dalam penguasaan kosa kata Bahasa Inggris. Kemudian, saya 
menyuruh beberapa siswa untuk membacakan teks Bahasa Inggris. Hal 
ini bertujuan agar melatih mental siswa supaya tidak malu, dan 
mengecek pronounciation siswa apakah sudah benar atau belum. 
5. Kendala yang dihadapi, siswa  kurang sekali dalam penguasaan kosa 
kata Bahasa Inggris sehingga mereka kurang atau tidak paham dengan 
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kata-kata yang guru  disampaikan, kemudian alokasi waktu yang 
terbatas dalam KBM membuat pemahaman siswa sangat terbatas, 
karena KBM di PKBM Cahya Mulya ini hanya 2 x 45 menit dan 
dilaksanakan satu minggu sekali untuk pelajaran Bahasa Inggris. 
6. Cara yang saya lakukan dalam mengatasi kesulitan atau kendala dalam 
proses pembelajaran adalah dengan mengadakan interview / 
percakapan langsung dengan peserta didik disetiap sesi pembelajaran 
Bahasa Inggris. Hal ini bertujuan agar saya dapat mengetahui keluhan 
dan kesulitan siswa, kemudian saya ikuti alur belajar siswa seperti apa, 
agar siswa nyaman dalam belajar. Yang terpenting masih dalam 
konteks belajar dengan baik dan benar. 
7. Ya, 75 persen strategi yang kami pakai berjalan dengan lancar 
8. Ya, bermanfaat. Karena yang pertama, strategi metakognitif dapat 
mengembangkan dan meningkatkan kemampuan belajar siswa. Kedua, 
dapat mengetahui kelebihan dan kekurangan siswa dalam belajar. 
Ketiga, dapat memacu dan meningkatkan semangat belajar siswa 
didalam kelas, sehingga siswa menjadi senang terhadap mapel yang 
kita sampaikan kepada mereka. 
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Picture 1.1 the researcher gives an explanation 
 
Picture 1.2 the researcher conducted interview & questionnaire 
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